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BUSHWICK HIGH scuom. N
BILINGUAL /BICULTURAL PROGRAM: "A WARM WELCOME".

ul;

Location: 400 Irving Avenue, Brooklyn, New York
Target Language: Spanish T %

Year of Operation: ’ 1980-1981

. in-jf?des 9 -"11
“Principal: " Loufs Santiago: ° o

Program Coordinator: . Harold J. Clines i
l - ) ' . ) . _.. . . ‘
I, DEMOGRAPHIC CONTEXT. ) T

Bushwick High School is located at the northern edge of the

Bedford Stuyvesant §ection of Brooklyn, i; ihe Bushwick areé, which is'very
depressed eqonomica]ly qnd ;ocially. High crime ratés, substance abuse;
arson, abandoned buildings, ﬁnemploymenf, and poor health~are all prob]ems-"
here. ﬂbusing {s nnsf]y run-down q;d ov;;crqwﬁgg; 1n‘some cases it is !
virtually unlivable. There is also a lack ok businéss.and industry, and

s

thus of Job opportunities, in the area. The school sérves a multi-racial'
and mu]ti-ethn1c lower working-class.population, with students from the

- Williamsburgh, Bedford -Stuyvesant, and parts of the East Neu‘York section

of the bor ugh as we]] as Bushw{fk itself. It is 1ocated not far from an . ”

ubway station whigh provides access to the neighborﬁnod for many .

‘e
. ‘ A

of ‘the students. . ‘ . < " “-?"
I3 ~ 4 s,
‘ The attendance area‘BT‘tpe school has a population whith is’
approximately 63 percéent Hispanic and pe{cent black} almost all hoyseholds
N N . \_._

are in the low socio-ecoﬁqmic category. Many récen;]y arrived~f§miiies from
. . ¥,

Participants: ' Approximatety 250 Students v

”;/




Centra] America the Caribbean Islands, and South America settle here.
Since the area as a whole is Span1sh -dominant, many Hispanic students
have ]1ttle need: to use English within the commggity. A tendency fpr
Bushwick residents to lead a community- basqj 1ife, w1th relatively few
trips to other areas of the city, further reduces the need for .English.

The deterioration of housing’ in the area has a dire:t im-
pact on the schoo]. The high mob111ty of its population is ret;ected
in the fact that Bushwick High Schoo] replaces 1,000 students per year
with new students, or over 33 percent of the total school population of
2,700. Students disappear, moving back to their native country or on to
“better neighborhoods. This is one of the special .problems of the community
which disproportionately qffects the Bilingual/Bicultural Program.’

The principal also commented on this instability as a problem
for®the prdgram and for the school as a whole. He regretted that staff
were unable to see “an end product” for their efforts in_many cases. He
also said that at times when an attempt had been made to locate a student
subsequently reported as “not found,“ not even the building fn‘whiéhfthat
student had ‘1ived was there any more. \ P
\Bushwick High School itself bfends into this neighborhood
. sett1ng. The school building is not new, and has an institutional aspect.
' Armed secur1ty personne] et the Jisitor, and.the memory of a teacher
who died this y{ear, aft;Eintervened in a quarrel and was struck by a:

students is still fresh.' Yet Amis, Friends, Amigos, a school publication

;
v
-+
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< o
given to new studepts of Hmted Enéﬂsh proficiengy’, saﬁthe following:

Your first 1mpressien of Bushwick High Schoo]

might not be a good one if you only consider s

‘the building. It might appear to be a cold

place. But when you meet the people, you will

find them to be very warm and- friendly. Students

who speak another language.or come from another

country, find a family here. - .

_These sentences communicate one important aspect of the

relg;\?nship of Bushwick's bilingual program to its context within a
strange" @nd perhaps at first forbidding setting, it does attempt to pro-
vide "a warm welcome" which will foster the education of its participants.
In the initial orientation process the students themselves provide a major
resource for the newcomers, both through the Friendship Club and also more
informally. The aim is to have the students not only get to know each other
better, but to help each other succeed. Another potitive way in which the
program FETates to its context is through the committment of the progfam'
coordinator to the neighborhood, of which he is a long-time resident. He is
a neighbor of some of the program's students, apd is active in a church which

other students attend. The continuity which this provides is extended by

other program staff who live in the area. For example, the educat1gna1

9

oo assistant is a 1978 graduate of Bushwick High School.
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II. STUDENT CHARACTERISTICS -

The school popu]at1on 1s similar to that of the larger

" community in its ethnic an rac1a1 compos1t10n. In 1976-77 the Hispanic ~,
population of the school was 63 0 percent, of which llféfgg}cent were

designafed as “other than Puerto Rican.” ;

were 33\6 percent black, 0.3 percent-ﬂeﬁﬁ : . {  ott For ‘
the same Year, the social and economic/Stabili i | 1
described by the fol1ow1ng‘statist1c§:<:;;?l percent of the students
received free lunch, and the number of students in the district receiving
Norm Aid to Dependent Children was 3,642. This year the school is 66
percent, HiSpan1c, 33 percent black, and has.only 50 students who are non-
H1span1c whites or Orientals (less than 1 percent)

Over 80 percent of Bushw1ck s students received free 1unch
this year and it is likely that an even higher percentage of program "stu-
dents were eligible. Along with the increase in Hispanics, and virtual
disappearance of non-Ri§pantg/white students, anothen e1gnifieant change
over the past several yeaks has been.the decrease .in the propoition of
Puerto §1cans within the Hispanic population to less tnan 50 percent.

About 40 percent of this population is estinated to be Dominican, the
next largest group, with the remainder trom Ecuador, Co]bmb1a, E1 Salvador,
ﬂonduras, end other countr1es. These proportions are similar in the target

p0pu4at10n of the Bi]ingua1’%1cu1tura1 Program, as shown in Table 2, below.

Table 1 shows home languages of students in the school as a whole.
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1 —
) Tab]p 1. Home Iangugges'of students in the school-as a whole.
\ L;\NGUAGE 4' NO. STUDENTS % TOTAL ENROLLMENT % LEP
« v . N . : .

-l Spanish_ l;”t— . 1,528 62% 16% .

i ' French. ,fi \ 14 less than 1% i 100%
Chinese. ' “ 4 ~less than lf 100%
Other ’}'f 3 less than 1% 1003
English 886 D TV 0%

As shown in Table 1, the students served by the program represent |

e

100 percenf of *the Spanish dominant LEP students at ‘Bushwick High %fhool, and

92fbercent of its total LEP population. The remaining LEP students participate

in E.S.L. classes.

-

b d




’ »
s Table 2. -Number of program students by country of birth. .

COUNTRY OF BIRTH NUMBER PERCENTAGE
. L o (4 'Y
Puerto Rico ' liS 45.3
Dominican Republic 80 3.5 /
Ecuador _ = 23 9.1
Honduras 7 2.8 -
—
Colombia 6 2.4
E1 Salvador ' 5 2.0
_Guatemala .o \ 5 2.@'
«Nfcaraqua 5 2.0
2 f ‘ Z. ”
U.S.A J;%\ 1.6
‘Costa Rica 2 .8
+ ' e
Bolivia 1 .4
Y )
Panama . 1(« .4
\ §

Total 254 + 100%

- N 1

The Bushwick High School Bilingual/Bicultural Program provided

"

schools in the district. 'Because some students receiyed virtually né )

.

bilingual/bicultural educational services to'approximqtely 250 students of
Hispanic backgrounds who are not EngTish language dominant. As Tab]e_z shows,
almost all students are foreign-born; about 70 percent'of these are newly

arrived. The remaining 30 percent come to Bushwick from theintermedjate




the ranQe of 1iteracy in the native 1«an§uage is gréat: ‘from illiterate
'td very proficient. Howevir; most do have basic competency in Spanish.
In EngHsh the range of prof1c1ency is also great: students are placed

on~a11 1eve1s from elementary to adnvanced-transit1ona1 E.S.L. Here, a

PO

1arger proportion are at the Tower skill *1eve1s. ‘Some college bound
students part1c1pate at the highest level in content-area courses, whﬂe

~ other prdgram members need remedial work.
-

An tmporént aspect of the educat1ona1 history of students
in the program is that many +have suffered 1nterrupted schooling. % addi -

tiop, because of the ¥ck of educational opportunities in their countries

-

e

of origin, they may have rece1‘ved fewer years of education than their a —~

grade level would indicate. Table 3 be!ow shows the d1str1but1on of

.7 b-lhngual,program students’ by age and grade.

Accordmg to Table 3 based on program records of student

bi rth dates, 79 percent of the program students are overage for their

grade. The proportion of overage students ranges from 68 percent in grade

~

e1even to 87 percentnn grade Rine. The fact that so many students are

]

overage may have implicattons for 1nterpretmg student outcomes and setting
standarde for expec:ed rates of growth, These are students\who have missed

a year or mdre of schooi, and whose grade placement may ref]ect' their age B
more than thejr prtor educational preparation., As 2 res,ult they'may nave

" ~a lack of cognitive deve'lopdnéft‘ in their native language which must: be
addressed, since it has implicativns for We1r ab111ty to acqu1re ordl

and literacygskills 1n EngHsh 1t is also possible that the1r willing-

ness and ability to remain in school at all is affected, creat1ng additional,
' v
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Table' 3. Number of st'udents'by"i je. and grade.* . y ‘
- . p * - 3 S { -
] Gra®a~10 | | Grade 11 Total -
‘ ' 2
15
<A/-L > #6
-’ 61
- 2 65 )
66
30
i 9
= 2 N
. 22 2 )
|
Total . 120 .12 252 -
. X ]
Overage ]
Students: .
Number 104 i ) 55 41 200 -
|Percentage| 873 | 761 - saz\ 9%
‘ -
)
* Shaded boxes indicate the expected age rande for each grade.
~ e ‘ :

[
’

—

Such students may be unde} incfeasing pressure to
. :
leave school and contribute:to family ineme, for examgle.

motivational problems.

.
REN
e

. v . : :
Determination of eligibility for particigation in the Bilingual!‘\

Bicultural Program is based on performance below the twfn;y-first percentile

on the Language Assessment.Battery (LAB) together with § higher score on the

Spanish Language Assessment Battery (SLAB). A school-modified version of =~

>
.
.
- - ¢
t

.
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=the Cr1ter10n Referench English Syntax Test (CREST) is also given, and a . PR

) :/, profile sheet deta1l1ng such information as years of Eng]1sh stud1ed where
m’"x?

studied, etc., is used th placement. Although t1merdoes not perm1t a per-
sonal 1nterv1ew with each student at the beg1qn1ng ‘of the school wyear, the *
) test1ng coord1na¢or does see every student in the course of the year., . At

this interyiew ofal abilit® are assessed.

\

A e Table 4 Number and-percentages of students by sex and grade. . .
= : SEE—— =
PERCENT - _ PERCENT i
- MALE OF FEMALE OF TOTAL  PERCENT OF
GRADE N GRADE N . GRADE | N - ALL STUDENTS
9 Y| 65 'sax | 55 6y " | 120 48
10 18 53% - 4% | 72 288 =
1 | 7 - 45% .33 554 60 263 :
. TOTAL 130 . 521 122 » 48 252 100%
. ‘ | T

lable‘4 "above, shows the number and percentage of students by.
sex and grade. In many high schools g1rls eutnumber boys -due to a number of
.academic, econom1c, and cultural factors which have a d1fferent1a1 1mpact on

A girls and boys. H1th1n Bushwick H1gh School.as a whoTe, there are 49 percent

L 4

" male students, and 51 percent female, a lat1ve1y balanced population. For \‘~ZT

s
Bushwick 's 9111ngualprogram there werg a total of 130 boys served w1thin -

the -program, and;122 girls, so that_zh sexes ;ere represented in nearly

equal proport1ons, with s]ighflygmore boys. However, as is consistent with

pattérns found 1n other schools the proportion of boys steadily decreases

from grade nine to ‘eleven, suggesting that more bors leave the program and/or

¢ -
- . L f . [

" S o~ 9
; i
e o :
.
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ithere were 96 girls (56 pereent) and only 75 boys (44 percent).

: ' . It s also notable that there are twice as many students 1n grade
nﬁne asihhﬁug;zsyﬁn grade eleven, “with a very sharp drop after grade nine. ~
In grade e1even the‘program 1ost only thirteen students in 1980- 81, as shown

,by Table 5, Students heavzng the program reason and grade. A1l of these

resu1ts 1nd1éate areas which need more complete understanding, but whose
.potential 1mpapt on programs for bilingual students is clear. At Bushwick

).: for example the program 1s a1ready attempt1ng to give special attention to

~{ts ninth grédErs who'are more numerous and more at risk academically.
- In addition, the stroag emphas1s on careers is well suited to an‘older
. student popu\a,,hon. Lo ‘ ‘
: fap)e,s.: Number of students leaving the program. .
.| REASON FOR ~ . . - { s
LEAVING —— . GRADE 9 GRADE 10 GRADE 11 TOTAL
Eu'lLy rhamstréamed: 1~ 1™ )
: Trans%erred to | ~ :
another:program 11 6 3 20
| Returned L . :
g nat1ve country . 1 7 : 2 2 1{
‘ Discharged‘ ' , |
. |—Amarriage) . 4 1 ) 1 .
» : s . . . : gn
. ?12222,?%"5“) ’ 8 5 13
©p ) i s B - . ’
Truant ~ - 4_ 4
'Ot'he,r ‘ 11 12 7 30
_roT}nL . a2 25 13 80 i

»

sthool than do- gi;gs. ,In suppdrt of this analysis, data co11ected at the very

end of the school year 1nd1cated that of 171 studentg remaintng 1n the program,

-10-

[
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‘1. PROGRA'M.aDE'SCRIPTIO'N-OVERV'IEH

* . The Bushwigt High School Bilingual/Bicultural Program offers
instructional and supﬂortiﬁe seryices to hinth-, tenth-, and eieventh-grade

non-English dominant students. Emphasis is placed on the ninth;.and to a

=

iesser degree, the tenth grade, since it i5 here that the greatest need is

~

" felt to exist. -There 1§ alsoa proportionally greater number of students

in'these grades. The qverall phflosophy, as articulated by the program

coordinator, is "to give students the basic competency they need .both to
r
fulﬂll: hibh school diploma requirements and to succeed in the mainstream

as‘q kly as possible, to enablg them to identify and prepare for appropriate
careers, and to build upon and enhance their cultural heritage and personal
strengths.” This philosophy appears to be fully shared by other program

staff, and by the school administration.

i

The program is in itj/first year of a three year funding cycle.

It is’ the logiZal'compiement to an earlier five year program, which enabled
Bushwick to build a solid -basic bilingual curriculum. This. new program, how-
ever, is attempting to meet needs which have not-been adequately‘mitygefore,

especially in the area of career training,

. . ; ;
- . # |

AIN
e
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mathematics. The “A" stands=for "aim": providing the skills and motivat1on

as a second language (E.S,Ls), and, are required to take an additional

a;gram some “badly needed add$t1oﬂa1 space. *The ass1stant principals supervise &

&
’
S

- 1 . .,
L

. ) N . - . o

L} N -

IV.  INSTRUCTIONAL COMPONENT'. ) T B

Bﬁshwici‘s b1]1ngha1/81cu1tura1 Progrcm emphasizes the attain- .

{>%;nt of minimum competency in basic skills. ke acronym ingorporated tnib the:

program's title--WARM--suggests the areas it emphasizes: writing; reading, and

aecessary for students to seek&productive and fu1f1111ng career goa]s is of

central importance not on]y to the staff who offer.support1ve.sérv1ces, but

also to those implementing the instructional omponent. ,
' Participants in the program rec:}§g\1:§truc¢10n in Spanish
language and,culture, with courses for those who are non-readers, oy are

semi-1iterate in Spanish, constituting the 1cwer levels (1-4) of the regular

Spanish for Nat1ve Speakers curr1cu1um.Q Program participants also receive

bilingual, instruction 1n science, soc1a1 studies, and math; study Eng]ish

English (reading) class. As their proficiency allows, students may also
participafe in other ma%nstream ¢lasses 1nc1ud1ng industr%al arts and business
courses. In thd1r art, music, and physical education classes, all program
students are integrated w1th ma1nstream students.

Many factors foster the program s integration with the school

_as a whole.’ In the nﬁdd]e of this year, a new pr1nc1pa1 took over the ad-

ministration of. the schoo] he is an energetic man who shows a great dea] of

{nteresc in the program and lends ¥t his support. > He has a]so given the pro-

-t

the b111ngua1 teachers adm1nstrat1ve1y and pedagogical]y, and also work very

c]ose]y with the program coordinator. B111ngua1 materials are kept ‘within

-



in the mainstream guidance area. Mainstream tleachers support the program,

strong asset to the school.

- Minor problem areas do exist hgwever. According to proiect staff,
the ‘fact that bilingual students tend to outperform others has been a sore -
point for a few of the mainstream staff.‘ Iy is less clear whether any main-
stream. students share such_feelings. On_the other hand, progran staff would

- - See some room. for improvement in the sensi ivity of mainstream teachers with

]
}\\\\\Program students.,,Déiause a generally faxzrable attitude towards the program

reate any real difficulties.

i
1

Prevai]s, these situations do not seem’to'
iz

Nevertheless the principal is eager to facilitate even better communication e

(between the program 4idd the school as a whole, and program staff arefin agree-
ment with this goal: oo L .

Careers are also a uniiging theme throughout .the program
curriculum, Vocatjonal material s presented in science, math, -and social
r .’ \ ‘ -

studies classes. .In the Spanish for Native Speakers‘component, the series

of multi-media kits entitled,Careers for Bilingu K Carreras Para.Biiinéues
'is used with great success, according to the program coordinator. An aoprecg-.
atyon of vocational advantages of the truly bilingual and bicultural
student is taught through these materiafs, and {E stron61y empHasféeQ through-
the program. This is one aspect of the program’ s stress on the contribution
::2h the student's native culture and heritage can make and*?hows how the
’ study of native cu]tures'“ As i/}orporated into the curricu]um‘s;‘«{content areas.

b

.
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Blculturallsm 1s also reflected in the way matfematlcs is presented to the

fsfudents, as a kind of un1versal language” which can tie people of many

linguistlc and cultural backgrounds togethert

.

b

‘“ ' The stated philosophy of the program is th 5 English is used

~a® the language of 1nstructlon,’exCept when Spanish is necessary to allow
the students to progress aoademlcally at the same pace as mainstream students.
In general, classes'lntended for nlnth-grade students ane to have aoout 25
perqent'use of. Engllsh,\classes for tenthigrade student% about 50 percent

use o; English, and c¢lasses for eleventh-grade students about 75 percent

use of English. Allowances are made, however, for individual programming

and other exlgencles that often cause students of different levels of English
proficiency to be in the same class. Tnere are many mgre students at the
ninth-grade level, so that-the reported ﬁercentages of—Spanlsh‘language
instruction, as Shown in Table 6, below, tend to be higher than the per-
c:ntages given above. Accordlng to these statlstlos, here is much greater

use of Engl1sh in the more advanced classes (about 50 percent) and in speclal

areas such as typing and guitar Qup to 80 percent), although 1n one class

observed by the evaluator, the 1ively student participation was entirely in - )

g -
Spanish. The teachér here also used more Spanish than English. However,

since all students take a minimum of 10 hours of English language instruction

= L 4
a week, and enrollmgn?g?H!Itinstream courses is a popular option, exposure (

to English appears to be at a level consistent with the program goals.
Tables 6, 7, and 8 which follow show the bilingual and main-
stream courses in whloh program students partlclpate and the sources of

funding for the instructional staff of the program components.'

>

-
A

e g v
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Table 6. Bil#ngggl classes.*

NO. AVERAGE % SPANISH e N.
INSTRUCTIONAL  CLASSES  CLASS  INSTRUCTLON** PERIODS - STAFF APPROPRI

COMPONENT FALL SPRING REGISTER (AVERAGE) WEEK . TEACHERS*** PARAS MATERIALS

Spanish for : . . .
Native Speakers 8 9 21 . 100 1/2 yes

Math 6’ & 28 75
Science 3 27 . 64
Social Stadies 4 29 77
‘Guitar 1 29 - 2

Txping 2 31 20 : .

A complete list of native language arts and content -area courses appears in the
appendices. .

*% Varies within content area, with a greater percentage of Spanish being used 1n
« v the lower level classes. . . P

2 . » 2

*#% - Rounded up to nearest 1nteér value. ‘ . :

N
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Table 7.. Participation in non-bilingual classes*.
- _ |
b JINSIRUC | IONAL COMPONENI SIUDENT ENROULLMENT | SELECTION CRITERIA|

.- 4

E.S.ls. I - Ver ¢
English T1 - T4
Other English

< (9 . ()
Spanish
Math/
. Busiftess Arithmetic =
Recardkeeping/
Typing

Social Studigs -
Fine & Applied Arts -

Music

Shop

Fall

Spring

é114$tudents

A11 Students

31

91
15
29

. 52
12
58

28

F

Qualified
Available

Qualified
Available

Qualified
Available

Qualified
Available

Mualified
Available
Available

Qualified
Available

Required

Required

and Bést
Choice

and Best
Choice

and Best
Choi;e

and Best
Choice’

and Best
Choice

. =&
Qualified and Best

Choice

and Best
Choice

Qua]ified and Best
Available Choice

. ) ’ A : |
Physical Education - A1l _Students Required |
. © LR o u%" j
* AlJ classas meet ,ive’peq}oqé a week, except for E.S.L. I and
. ‘ E.S.L. II, which meet ten periods a week.

’

. . |
** A zomplete list of E.S.L. classes appears in the appendices. - R '




Table 8. Instructional personnel: funding sources.
Fall Term
INSTRUCTIONAL FUNDING NbMBER OF PERSONNEL:
COMPONENTS SOURCES TEAGHERS PARAPROFESS IONALS
E.S.L. _|Title I/PSEN 3.}\', 66
Title VII .50
Readtng Tax-Levy 1.0
(Engtish) - ¥ :
Native Language Title‘I/PSEN .8 .166
(Spaish) Tax-Levy 4, .4
Math Tax-Levy 4, .8
P - Title VII .50
ocial Studies Tax-Levy .8
I
Science Tax-Levy .6
Bilingual , Tax-Levy o2 A ‘
Guitar I Title I/PSEN T™~— 166
-Bilingual .
Typing Tax-Levy A L
Total 9.0 2.0
’ Spring Term
L 4
E.S.L. Title I/PSEN 2,8 .66
Title VII .50
. Reading Tax-Levy | .4, .6 .
(Enﬂ'l‘lsh) i .
- Native Language|Title I/PSEN 1.0 .33
= (Spanish) Tax-Levy A, 2, 2 :
Math Tax~Levy - 1.0
' ‘ Title VII ' .50
Social Studies | Tax-Levy .6 _
. Science " Tax-Levy ' .8 .
Total 8.0 2.0
) -17-

.l}m‘.



|
‘N)’\M,;_ L
-

It is noteworthy that E.S.L. instruction plays a central
rg]e in the instructional design, wjth its stress on the relationship
of the skills and goals acquired in each class, and the teaéﬁiﬁa of basic

skills within content areas. Intensive ﬂ,S.L.‘instruct1on is given for

“two periods a day on the elementary level, and one period a day on the

intermediate and advanced-transitional level. * The program coordinator
stated that double periods for E.S.L. 3 and 4 would also be programmed

if funding cutbacks did not preclude this. Ag Table 7 indicates, all’
program students were taking one E.S.L. class and one other English course
every day. Mapy were also taking a third mainstream‘énglikh courge. Tﬁére
is strong emphasis on helping tﬁBse whq are required to do so to pass the

Regents Competency Tests in réad1ng and writjhg,}buf coﬁpetencies

o

are a goal for al}-students. Career-related™Instructio
important component of the E.S.L. curriculum.
Here are specific ways in which the E.S.L. teachers are

' |
expected- £o participate in the program, asjout]ined in a memorandum t

=

then’from the program director:

1) Prepare the students for the reading and writing Regents Competency Tests.

2) Include material related to career awareness, education, exploration,
-and guidance. Emphasize especially the career-related exper1ences in
which the students are involved elsewhere.

3) 1In E.S.L. 1 and 2, an entire period ddily must be based on the theme
of careers.

4) Reflect the bicultural aspects of therrogram, for language and culture
are inseparable. An appreciation of their own language and culture will
help the students adjust better to a ®gw language and culture.

5) Help the students cope with 11fe "in BJsh ck High School. PUt spec1a1
emphasis on skills needed to succeed An other classes, espec1 ly in -
mathematics classes and on the mathematics) Regents Competency Fest in
English. Also emphasize the ability to understand and use the guidange
and other services offered by Bushwick High School andgthe ability to
understand and fill out application forms for college and emp]qyment.

\\

* ‘ -18-
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Similar memoranda were also sent to b111ngua1 teachers in all
the other content areas.
. Hithin these spee*fic content areas, the curriculum in use
».,(,é
= in b111ngua} classes 15 shqnﬁw1n lable 9 Additional 1nformat10n on these

components may be found in 1able 6, B1lingual L1asses.

-

-

lable 9. Curriculum in use by component.

l
l
FECUMPUNEN -

-

CURRICULUM

Spanish for Natives Remed}ation, Literature, Native Culture

Math Fundamentals Alr
| Science '§:ﬁ3 General Science Biology, fhysics,

i tarth Science), logy,,

v v Biology Fundamentals

Social Studies - Economics, World ican

) studies | 7
-
o
. Students are placed within the.program, as‘was indicated in

1
l

Section Ilf

according to a variety ot criteria: LAB and SLAB scores, a school
- \ v ’ .

» modified version of the Criterion Referenced English Syntax Test (CREST),

school-created math tests, student profile sheets, oral abilities assessment,

and personal interv \ .data. The program IS designed to reflect the character-
istics of a ulagi negnch is quite diverse in terms ot linguistic and
content-area ¢ tence; it is very individualized. Gtach student meets with

a gréde advisorVat /least twice a year, and to a large extent determines his

or her own‘progbé . Changes can be made if the work seems too diffjcult or
/ .

too easy. Prodr m students carry heavier programs than those in the main-

stream, since‘theytaré rehuired to take E.S.L. in addition to fivai‘Ejorv

-

subjects.
-19-




‘§* ',?%ﬁziiLeveT VI. ‘ﬁdﬁover, almost no students are fully mainstreamed.

. successfu]ly completed at grade Tevef‘:ahd the student has mastered E;S.L{

Ma1nstreamtng before the comp]etion of the eleventh grade

is encouraged by the program and is: recommended when courses have been

%

point exists at the end of: the tenth grade, when partial mal/szream{ng 1s
common for a student demonstrat1ng fairly good English skillls and strong
subject skills. In addition to the required mainstream English class,

many students take at least one additional contént-area course in English;

some, mainly eleventh-grade ake two or more such’bpurses.

Stodents‘are encouraged articipate to the 1imit of their ability, thus
ga1n1n3 cacger.orientation and ools necessary for academic suocess. At
the end of:the eleventh‘grade, 411 students are mainstreameo.

There are only a very few students who have comp]Eted E.S.}.;
but continue to receive content-area,instruction in their native ianguage{
A more.common situation is one in which a fully mainstreamed student ‘
continues to 1dent1fy with the program and return for subportive services
\on an informal basis Z::hce nq funding is provided for th1s), or to g1ye
support and information to thg~e still within the program.

Parents must be involved in the decision to mainstream a

student; parental consent is required, and, indeed, a student must be main-
/

streamed if his parents request it. Accord1ng to the cﬁazdnnator, program
f-

« )

minority are re ant, preferring that their children continue to have

all their course work in Spanish. ~ * ~ 3

\l L

\ e

\ ‘ b d

ot
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. ” ~ Educational significance was determined for each*grade level by

calculating an effect size" (ES) based on observed su\ ry statistics using .
e the procedure recommended by Cohen.1 An effect size fo the corref;!.E t
test model is an estimate.of the difference UEtween preytest and postzﬁipt
mearis expressed in standard devidtion units freed of th inf1ue::e of sample
size. It’is often desirable to estab]ish such an estima e becau$e substantial

ifferences that do exist frequent]y fail to reach,stati tical significance if

FL(?
'.

™
the number of observations for'each unit of statistica] ana]Ysis is small.

Similar]y, statistica]ly significant differences—often are not educationally

meanin ful, s .
g ‘ ‘0‘

© L Thus, statistical and educational significance permit a more f
- . T )’, - ° .
meanigful appraisal of project ‘outcomes. r’f thumb, an ES of 20 or . .

1€ss is a small effect and of-minimal or no educational signiticance, an ES of
’

.50 is.a medium. effect and is of moderate educationa] si"§¥3cance, an ES of

.80 or more is a 1arge effect and has definite educattenal significance. : f.msm \
- ’ /- *

*
y "

- 2) The instrument used to measure growth in English language

s was the Crifertqn Referenced EngJish Syntax Test (CREST), which tests mastery

’ R _of S| ecific skili\wft three Tevels. Material at the beginning and j termediate
7& A . 1eve1siof'the CREST is broken down into 25 objectives per- 1eve1, s as pre-
sent-tense forms of the verb “to be" (Leval I), or possessive “adjectives and
pronouns (Level II), .Material at the advanced level (Leve] I11) is organized’
into lsgobject‘ives, such as reﬂ.éxive pronouns., 'At-ea‘ch level, studemts.dre

‘e ) ' 4 o
. - . - ) _ ~

1

. -1
-

, . \
- - ,\

hY

See Jacob Cohen, tatistical Power Analxsis for the Behavioral Sciences
(Revised Edition) New York: Academic Press, 1977 Chapter 2. -

R " |

e 4l
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_ former stdquEi:_\;: fact, successful mainstreamed students have becpme.
1 resource in answdring questions which the fami1ieg 0P students s

within the program may have about the mainstreaming process.

program is planned. in conjunetion with the program staff. After that, a

-

The studénts,EOn‘;he other hand, whilg they may be” apprehen-
sive,‘tend tm‘succeed in the mainstream. The first wholly mainstream
student's teachers, counselorS;.and the assistant principals often refer

to proéram personnel’, who tend to retgin 1nfbrma1 contacts with their

¥

.
-
*
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. asked to complete four multi-choice items for izch obae;tive. An item con-
ststs of a sentence frame for which the students must supply a word or phrase
chosen from four pqssibiiities.— ﬂastery of a ski11 objective is_dete:mined

by ajstudent's abjiityato'answer at least three out of four items correctly.
This report przides information or{ the ooerall numi:er of ob-
jectives mastered, and the average number of objectives masteredgper month ofi
'treatqent by students in Busnwickig\gijjnguai program, .These mastefy rates are

\ e reported from both fail and spring and were derived from a comparison of numbers

N . ' of objectives acquired with number of months offprogram participation. Lenﬁth *

' . of treatment (instruction time) is defined as the period of class instruction

whicn occurred- between ea semester's pre- and post-testing. The maximum
.treatment time is, accord ng to this definition, 62 days,in the fall and 63
days in the spring; since 20 dayg comprise an instruction month, this equals

” 3.2 months eachfSemester. Infprmation is also provided %n students' pre-test

r . ) .

. and post-test performances at each of the three test levels in each of the
) N 'Y . ,

three grades. C . e

”
-

-

"3) Resuits from cr1terion-referenced tests in mathematics, il

fjscience, social studies, and career awareness are, reported as numbers and

percentages of program studerts in each grade who passed teacher-made tefts.
‘These data are contrasted with mainstream students' passing rates which- were
obtained from schogl records. ’ ) - ‘

- ' . * ¢ ’ ——

" {5} ' , 4) Students mastery of writing objectives was determined by
. v ,
. calcu]ating the number of objectives atta1n n comparison to the number ’ -

®

of months they»were in the program as recokded on a teacher-made checklist.

4. -\ -

. ¢ ¢ -




V. " NON-INSTRUCTIONAL COMPONENT

v +
4 * ' <

. An overview of the nof-instructional’component of Bushwick's £
‘ , o o
B11ngual/Biculitural Progra® is given by Table 10#below: o
. , , ) X -
Table 10. Non-instructional personnel: funding sources. . .
NON-INSTRUCTIONAL FUNDING _ PERSONNEL - PERSONNEL -~
COMPONENT * : SOURCE(S) - *TITLE " NUMBER
Curriculum Development* Title VII . Curriculum =~ 1 . .
N > Coordinator o :
e : Ne v . .
7777 ] Supportive Services ' Title I Grade Advisor** 1 =
' ) .
Staff Development®** . Title VII Curriculum 1
o Coordinator
S ¥ Pafénta[ and Communitj Title W1l . Family Assistant 1 )
Involvement . -
Administrat and Title V]I Coordiﬁat&r ‘- 1
Superviston ’ )
"+ | Bther | Title VI Secretary 1 .
} ’

: ]

*This is done under the supervision of the appropriate assistant pr{ncipal,
‘and also involves tax-levy teachers, and Title I E.S.L. personnel.

) **[n the fall, one teacher fu@dgd by Title 1 spent a total of 2 periods per -
; day as grade advisor. In the spring, this teacher spent 3 perigds on
- grade advising each day. .

LI
‘

***Note that there is only one curriculum coordinator, who is responsible for
both staff development and curriculum development. -~ o

)
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|
S Informat101 is provide:L:n the attendance gate of students

ared with that of the total school

partici ating in the biltngual program c

kY populatﬂona . * .
. . . - . . e

. . _ ' -Although a total of 254 students participated in Bushwick's Warm
Welcome Program at some point during the 1980-1981 school year, not all could

’ f(i:\ be included in the data analyses. Many, of‘course, did not -attend the program

e for the full school year because they entered thg-program 1ate, Jeft before the‘

end of the school year, or were‘nainstre d into non-bilingualgclasses. Since

»

many of the analyses require both pre- and post-test scores, these students and '

. any others absent on the days of testing were not 1ncluded. The merging of two -

different data tapes (Title I with T1t1e VII data files), entry errors on the

data capture forms, and ccura fes in the data keypunchfng account for other
lost data. As a result, data for the CREST testings were available from 113

or more students while data‘fdr the\evaluation of the Prueba de Lectura pre-

post measures were obtained from only 66 students.

-

(L)
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_ CURRICULUM DEVELOPMENT

Curriculum deve]ogment in the 1980-1981 school year was concen-
trated in the area of career materials. These materia]s are cufrently in ,
‘claasroon use, and were made avai]ab]e to the evaluator. They are mainly

L3

appropriate for upper-leve] stqdents, and will be reworked for yoanger stu-"

career awareness and career-related skills which can effective]y demonstrate’
growth in this area. The 1nstrument used this year proved to be 1nadequate

for the measurement of change. (See Section VI, Fihdings.) : ) C,

4

‘ Appropriate curricdlar materials are in place in every class-

room of the program. The science teacher is making use of materials that she

herself previously developed as 3 Title VII resource specia]fst at Bushwick
High School, The program, through 1nteqs1ve research was able to d1scover
va]uablé classroom resources and purchased them through Title VII funds. =

These materials include a textbook entitled Speakingfof Numbers, which

combd nes 1nstruction in E.S.L. and mathematics; sets of extreme]y effective
r-

1nstructiona1 mat.&ials for E.S.L. classes from Newby Yisualanguage, Inc.,

the Oxford Picture Dictionary of American Eng11sh (both, the ‘monolingual

Eng}jsh and Spanish-English editions) with wall charts, a workbook entitled

'Math That Pays Off from Xerox Educational Publications; and audio-visual

kits of the series entitled Job Oppqrtunities For The 1980's from Guidance
Associates. The city-wide Title I E.S.L. office also broyidedacurricular
materials forrthe program. The program shared curricular ideas with the
Bureau of Educational and-Yocational Guidance ot the New York City Boara

of Education,.especially in the realm of careers. .

L |

&

~ dents next year. The program also needs to develop an’ instrument for-heasuring

~
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' e w _ ole .ﬁtlesl Spanish-_speaking st‘udents, fall) S
i 1. T L pOF AVERAGE NUMBER OF AVERAGE  OBJECTIVES | -
. "GRADE  STUDENTS OBJECTI S MASTERED OBJECTIVES  MON OF ;NMASTERED - <o
. T M CE . PRE - POST . - MASTERED * TR ENT >PER MONTH .
> - - .'l <4 o ‘
PR A 81 6.1 12.0 5.9 16 2.3
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C T i eragé of 2.5 a(gjectives per month of ins on. . Howevér, progress across
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The program'is aware of and wishes to make moré use of other

3

~resource centens in suhpo;t;of curriculum- development and.other non-1ﬁstruc-
~tiooal act‘ivities. Q example, contacts have been made- with the New York -
.City Board of’£agcation 0ffice of. Educatjonal Eva]uation, and Bureau of

o
Occupatlonal and Vocationa1 Guidance, as well as the Bilingual Vocat1ona1

2

Service Center px New Worﬁ Bniversity, the Title 1 Office, TESOL and NABE
, the state and city Office of Bilingual Education, and the Office of Bi]ingua] .
. Educattdh and Minority Language Affairs in Washington, 0.C. Through the”
K Bureau Qf 0ccupat10na1 and Vocational Guidance, career education tr1ps were
arranged to theé . S. & S. Corrugated Paper Machinery Company in Brooklyn, and
'to tne Police Acadenty . In the future, trips which will give students infor-
matibn‘%bout‘wnite collarfjobs, for example in computer prograMming and

re1ated aceas, are p1anned. Program personnel also expressed a desire to

»

contribute to as well as make use of other resource-centers. They have in-
€

' deed c tr}puted to the SABE newsletter, and hope to share more information

> in the future.= s Gk

The program itself has a small resource center, which 1t expects

to expand. ’ ' . .

> EY . a2

SUPPQRIIVE SERVICES

. Supportive serv1ces is a vital component of the Biltggua1/81cu1tura1

&

Prograa. Thjs year one part-f*me grade advisor, a b111ngua1 gu1dance counselor,.

= .l' >, 3

" and one fami]y assistant ‘were -assigned to this~area. Career and college. coun-
se11ng for a1¥ 250 students in the program was the guidance counselor's main

resgonsibilitx., In Bushwick's career-oriented env1ronment th1s is an 1mpor-

4 tant‘aktiyitxifn which iglﬁstaff participate to some extent. The.part-t1me
’ ’ﬁ;n = ’ ~ ¥

3
i

—
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. Yadle 13. Perf Criterion Referenced English Syatax Test (CREST):
- (E.S.L. Tite © Spanish-spasking studests, fall)
s — 7 — T
: LEVEL 1 LEVEL 11 " LEVEL 111 )
. “s - .
, . MWERAGE WMDER OF . AVERAGE IMBER OF . AVERAGE MMBER OF
T 0. oeJecTivES mSTERED OBJECTIVES MASTERED OBJECTIVES MASTERED,
g omoe n o me POST  GAIN* N e POST. GAIN® W * PRE POST = GAIN *
1 o 28 50 s’ 65 1 8.2 . 133 51 - 2 100 © 125 2.5
f 0 - e 166 :}l 2 es.  165° €1 3 60. 87 37
/ " » f o .
n n 5.1 15.4 .3 12 15.1 0.9 5.8 15 . 8.9 1.7 2.8
JoTRS 0 65, 13.5 1.0, 43 108 169 60 20 8.6 1.4 2.8
\ . N 4 73

P

¢ NOTE: - Number of q:kjntlns ‘for each level:

* Post-test -ipus m-togt

Lewel 1 (25), Level 11 (25), Level 111 (15).

\ '

i

The gains made by studests at éach of

. l‘ R s -
the throe test levels Zuring the 3.7 months of fall instruction were congruent

with project objectives.

LY

. The 7.0 gatn ot Level | 13 0 28

. The 2.8 gatn at Level 111 15 &
. Since Lavel 111
© or Il some gat

ts had higher pre-test scores
may have been masked since there was loss room. for growth.

percent 1acrease and refTects an attaimsest rate of 2.7 objectives per mdath.

The 6.0 Fatin at Lavel 11 19 a 24 parceat increase ud'nflocts an attatnment rate of 2.2 cbjectives per month.

rate of 1.0 objectives: per month.

and reflects an att.ai-ut
tested with Levels 1

19 percent incresss
(57 percent or 8.6 out of 15) than those

At




M

: reports. ' ’ s

,'éonthly group sessions to.explore coping strategies for the problems of adjust- cLe

_hentdto the socfal and school systems ip this culture. One‘special group

§tudents'part1o1pated. Thelir present mastery of English, and ab1l1ty to over- '

i . ) coL e '

‘ . . ' .
I‘ -

3 3
“‘ s

grade advisor who supplemented the act1v1t1es of ! the b1l1ngua1 gufdance

" counselar proved to be a tremendous asset to the program,accord1ng to staff

’ P Ly &
s

E

Durtné the 1980-81 school year, the guidaice counselor scheduled’

probfen addressed was that of students-re-entering the1r.fam111es after living
for years with grandpanents or other relatives. The counselor and the program ‘
coordineton:both pointed oyt that this was a common situation among b1l1ngda1
studerits, and one that had received 1nadequate attention. About one-th1rd of
program.students were estinated~to be adjust1ng to* & changed family s1tuat1on

as well as a new language, culture, and commun1ty.

.The guidance counselor also goderated a panel discussion of _

‘adjustment to ihe college experience in which five former Bushwick b1l1ngual

come many obstacles in diider to pursue a h1gher education greatly enhanced

the self-confidence of program students who attended, according to staff -

m"‘ie rs. . - =

. -t Prigate sessions with students and fam1ly members were/frequentiy
scheduled by the guidance staff to ass1st students with individual behavioral,
personal, or faniljal problems. Students were dentified for these-pr1vate .
sess1ons by referrals from school personnel or Py self-referral. The efforts '
of'the excellent family assistamt provided informal counseling suppdrt, and
.enabled home viséts when needed. Normally the fam11y assistant spent two days
per week outsfde ‘the school and she somet1mes worked outside the normal school -

houns to accommodate the needs of working fam11y members. .. V1s1ts were also -

<
3
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Table 14. Results of the Criterion Referenced Epglish Syntax Test (CREST):
’ number of 553ecf!ves mastered and oEjectives mastered per mqnth.

(E.S.L. Title I Spanish-speaking students, spring)
. N * k ’

. GRADE ;§TUDENTS OBJECTIVES MASTERED , OBJECTIVES MONTHS OF MASTERED

" - N C ! . ..
# OF AVERAGE NUMBER OF AVERAGE OBJECTIVES

PRE POST_  MASTERED * TREATMENT PER MONTH
. o o » - . .
9 S 49 lo.o 14.3 . 4.3 2.7 s 1.6 ]
0 38 147 9.0 . 4.3 2.8 1.5
1 28 - 10.1 13.4 3.3 2.9 1.1
ToTALS 115 1.6 - 15.6 4.0 28 - L4
> i i .. —.,- ’ - -

A

* Post-test minus pre-test.
[ ]

. On the average, students~h§§teq9d-4;0 objectives over the 2.8 months of
spring instruction, ' '

. N v b )

. Mastery rates appeared*highest among ninth-grade students who acquired an -
average of 1.6 objectives per month of instruction. However, progress
across the three grades is quite comparable, since many of the eleventh-
grade students were tested with Level 111 whigy includes only ¥5 .(not 25)
objectives. (Refer to Table 15.) .

[
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"/\ -mdde by the family assistant, the gdidance counselor, and others, to a hos-
pitalized studént without relatives who was warmly su&Korted during a long
pe L]

{11ness and provided "?h a regted television at the sonal expemse of

}z

’!

Program staff. °

£

) ) The family assistant monitored attendance as another major

. component of her responsibilites. A’ computer system established at Bushwick
.was’helpful parents were autouatically notified by letter whénever a
student was absent, as well as when a non-passing grade was received on a

> report card.’ an the basis d‘f teacher referrals, parental requests, and’
personal observations, home \&isits and telephone contacts were made during
the school year in an_attzt to resolve truancy, disciplinary, academic,

'V‘ -~ . ’ -
and other probléems where family co-operation was deemed to be important.

Y

. , »
' These visits often culminated 15 agenc‘y referrals or suggestions for tutor-

8 “ing in véaE acadenic areas. Students were able to avail themselves of
Bushwick's Peer Tutoring Program, or “Homework Helpers," for example.
Close cohtact with a number of supportive agencies was maintained, and
the family assistant normally accoupanied students who made their first
contact with an outside agency. Among agencies utilized ere the Bushwick-
Ridgewood Mental Health:Center; the Legal Aid Society; The Door, a mlti“

. service youth agency; the Puerto Rican Family Institute; Bushwick Human

*"= Services, a part of Catholic Charities and the New York State Division :

i for Youth X ;

The family assistant worked closely with the guidance counselor,

t
an(kep-t careful logs bf heh activities. (l'hese logs are reviewed at _year-end

\by the assistant princ!lpal i’or guidance.) Before making home vi§its she reviewed

) )

-

| -




- ( >
. (E.5.L. Title | Spantsh-Spesking students, spring) ‘ ~ T
. LEVEL ) - . LEVEL 11 ¢ LEVEL 111
AVERAGE WINSER OF AVERAGE WOBER OF AVERMGE WMBER OF
S . 0BJECTIVES MASTERED - GMJECTIVES MASTERED OBJECTIVES MASTERED
GAE m  MmE_  POST GAN*s N . PRE POST GAINC N PRE POST  GAIN *
1
s* . 8.7, L35 48 9 182 81 29 2 120 1%S LS
13 W1 s 54 . 2 1607 Wb A0 T 3 67 e T a0
s 86 . M8 62 8 23 \ 17,34 W 91  mns 23 °
. T N\ ) : :
f i . ‘.,‘ﬁ:‘ N N .
Aotes 6 9.9 150 51 % Mo . 186 36 B 90 n3 2.
WOTE: Mamber of objictives for dach level: Level 1 (25), Layel 11 (25), Level 111 (15). . .
+ post-test mimus pre-test.. . ’ . .o

: " . 4 4 5 s 85y 7
» . . 77 .
‘ T The gains sade by stedents at sach of the three test levels during the 2.8 months of Spring tastruction were

. congruent (with project ebjectives-only with studpaty tested with Level 1s
. The 5.1 gais at Level 1 1s’s 20 n‘c"cut !xmn and reflects n attaiameat rate of 1.8 o?jcc.tins per nuth
"o The 3.6 gatn_at Level 11 3 3 15 percest iacresse and relects an attaimmat rate of 1.3-cbjectives per sonth.
. The 2.3 gatn at Level 111 1s & 15 percest tncrease and reflects ea sttainment rate of .B ohjectives per month.

. Studests’. rates of pregress ware slightly lower~in the spring than i thy faill for_every grade and test level
except ninth-grade students tested with Level 11. Nowsver, beth the .tnclusfon of f axisately 20 -«
{tudents new to the pregram 1n the spring, and the “premstion” of successful students to 3 higher .
sy mask ?o. gains, . ' . -

-

~ . . . N
. -
’ . .
’
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the ; ent's file with the guidance counselor, and a1so discussed-each v1s1t ¥
"" A

afterward. She also partTcipated when parents well knod. to hed through prior

*3

contacts visited the guidance counse]or. -

. hd 7 \ et
- g TheNZEonrtive services staff maintain an “"open office” po[icy

»

toward the students, and are ektreme]y accessiblg, ﬁbwever, in situations

where privacy is required it 1s.soﬁetimes hard to‘f1no. * The guidance staff
. \ ’ ¢ :

needs a*small, quiet, and private area in which to work with students and

»

parghts when a crisis situation arises. This would help them to be even more '’

effect1ﬂﬁ'1n their work.
. ?

STAFF DEVELOPMENT - . ' i
!

Staff devdloppent activities during the 1980-1#/81 schoo? year

. ’took place both w1th1n and outside the school. Formal stud7 by program staff
included courses taken at Brooklyn Col!ege, New York University, the, New School
for Social Research, Queens College, Southampton College, an other 1nst1tut1ons.
This formal study' involved seven of the profess1ona staff members and‘one,para-
orofessiona{, who.was working towards a B.A. degree. Subjects studied covered
a range of ﬁi%fessional interests from economics of education and educationa]l,
supervision, through guidance, Ttareer planning, 1ingu17k